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Pirate CODE Innovations and NCATE Unit Standards:
How do they align?
ECU’s CAEP Accreditation visit for its Transformation Initiative—Pirate CODE—will focus on the TI Goals and the TI Innovations. See ECU IR TI.1: Brief Overview of the Transformation Initiative for more detail.  The TI Goals focus on the work of EPP faculty to build specific enhancements to curriculum, field experiences (practicum), and clinical experiences (internship) through a coordinated set of innovations throughout the teacher preparation program.
As a result, the Pirate CODE aligns closely with Standard 5; and influences significant changes in elements of the National Council for Accreditation of Teacher Education (NCATE) Standard 1, Standard 2, and Standard 3. The systemic nature of the Pirate CODE makes it truly transformational.
Pirate CODE Innovations
	Pirate CODE Innovation
	Standard 1
	Standard 2
	Standard 3
	Standard 5

	Video Grand Rounds
	X
	X
	X
	X

	ISLES
	X
	X
	
	X

	edTPA Prep Modules
	X
	
	
	

	Instructional Coaching
	X
	X
	X
	X

	CODE PD
	
	
	X
	

	Co-teaching
	
	
	X
	X

	edTPA Administration
	X
	X
	X
	X



Today in CTE, we will focus on how the individual Pirate CODE innovations have served as: 
1. “explicit enhancements to curriculum, field experiences, and clinical experiences in ELMID,” and beyond;
2. “are designed to enhance program quality and address significant issues in the field.”

For more information about the alignment between the Pirate CODE (TI) Goals and NCATE Standard 5: Faculty Qualifications, Performance, and Development, see ECU IR 5.3 Transformation Initiative. 
	TI Goals
· Develop the Research on Practice model, codifying its steps and developing an implementation model to institutionalize innovations within programs.
· Document the implementation of research-based innovations in the teacher education curricula with concerted efforts to expand implementation into all ITPs at the institution.
· Develop and engage in practice-based research surrounding the seven Pirate CODE project innovations.
· Document and communicate the process, the successes, and the challenges of the Pirate CODE by contributing to the research literature through publications, presentations, and collegial conversations at the institution, state, and national levels.
	NCATE Standards 
(available at www.ncate.org)
Standard 1: Candidate Knowledge, Skills, and Dispositions
Standard 2: Assessment System and Unit Evaluation
Standard 3: Field Experience and Clinical Practice
Standard 4: Diversity
Standard 5: Faculty Qualification, Performance, and Development
Standard 6: Unit Governance and Resources


Introductory Clinical Observation for Novice Observers/Video Grand Rounds (VGR)
ECU TI IR – Standard 1
1. The VGR model introduces a conceptual framework for novice teacher candidates' observations using video clips as common and shared texts that are a standardized and efficient means for guiding classroom observation experiences. VGR requires teacher-candidates to (1) view a series of four classroom-based videos (one video per week), (2) complete a structured observation protocol in Taskstream™ after watching each video. (more detail is listed in Section 2.3), and (3) participate in a full-class debriefing discussion with classmates and one faculty member following each video observation. During these debriefing sessions, faculty intentionally model how classroom teachers may or may not think about the events shown in the video. Through prompting questions and comments, faculty encourage candidates to see classrooms from the perspective of a teacher, rather than through the lens of a P-12 classroom student; a position that teacher candidates have occupied for most of their academic careers. The overarching goal of the VGR model, then, is to provide teacher candidates with structured opportunities to develop the observation skills necessary to focus on elements of quality instruction.
ECU TI IR - Standard 2
1. The VGR Observation Protocol is set up as a form in Taskstream™ in the Early Experience portfolio. Participating candidates complete the protocol each time a video is watched, or each time he or she observes a class. The items in Section 1 of the protocol are consistent for all program areas. Section 2 contains items regarding subject-specific pedagogy and is unique to each program. Candidates complete the Context for Learning using a standardized template. The document is submitted to Taskstream™ and evaluated as Meets Requirements or Does Not Meet Requirements. As part of the final exam, candidates submit an essay reflecting on the final observation. The essay is evaluated with a three-level rubric.
ECU TI IR – Standard 3
1. Prior to the introduction of Video Grand Rounds, candidates enrolled in the early experience course completed 16 hours of classroom observation. Due to the large number of participants in the course, observations were conducted in a variety of schools with a variety of classroom teachers. Despite efforts to provide meaningful observations, clinical teachers could rarely predict what would be occurring in their classroom weeks ahead of time; as a result, candidates sometimes found themselves observing a class of students taking a test or reading silently for a block of time. Observations reports varied widely and lacked focus on teaching strategies. To bring some consistency to the early experience observations, the Video Grand Rounds model was developed and examined as an alternative to previous practices. Faculty sought to not only enhance what the candidates saw, but also encouraged them to develop the observation and reflection skills that they needed in order to become effective beginning teachers. In lieu of some of the classroom observations, VGR participants watched specially-selected video snippets of classroom instruction. Additionally, they were taught to use a protocol to focus their observations and reflections. After using the observation protocol with video snippets, participants entered the field and used the protocol during a real-time classroom observation.
Clinical Internship Experience Co-Teaching Model
ECU IR TI – Standard 3
1. The Co-teaching initiative is patterned after Marilyn Friend's research which includes 7 strategies for Co-teaching (Cook & Friend, 1995). The “Co” in Co-teaching stands for “collaborative,” which means that clinical intern and master clinical teacher are co-planning, co-teaching, co-assessing, and co-reflecting on practice. After completing Co-teaching training, clinical teachers and interns collaborate to plan lessons; to deliver instruction; to assess students' progress; and to collaborate in designing the organization of the physical space of the classroom. The COE is experimenting with different Co-teaching models as alternatives to traditional student teaching: a two-to-one (2:1) model which involves two clinical interns and one master clinical teacher, a one-to-one (1:1) model involving one clinical intern and one master clinical teacher, and a two-to-two (2:2) model where two clinical interns and two master clinical teachers work together. Co-teaching should significantly reduce the number of internship placements; thereby enabling the Office of Teacher Education to be more selective in choosing clinical teachers.
2. As related to Standard 3, plans for Year 4 and 5 of the Pirate CODE will focus on strategic expansion to new ITP's, refinement of Co-teaching training, and data analysis of the three models to establish an ECU model for Co-teaching.
3. To sustain Co-teaching beyond the Pirate CODE, the lead faculty are working to make Co-teaching a key part of clinical practice and placement procedures supported by the Office of Clinical Experiences. To do this, lead faculty will follow efforts in VGR and edTPA Administration for formal adoption of the innovation by CTE. Additionally, Co-teaching training requirements for clinical teachers, university supervisors, and interns require significant coordinated effort. To support this work, lead faculty are moving training components into online modules now in development.
4. The Co-teaching innovation's progress on the Pirate CODE Implementation Timeline reflects strategic expansion to new ITPs beyond ELMID. In additional to being training intensive, high levels of fidelity of implementation are required for a successful Co-teaching model. The Co-teaching lead faculty will benefit from Fidelity of Implementation (FOI) efforts in other innovations.


edTPA Administration
ECU TI IR – Standard 1
1. The edTPA was introduced to the College of Education during spring 2011. Three program areas participated in the national field test of the original version of the TPA, as it was known at the time. Since then, all initial licensure programs have adopted the edTPA as a summative assessment. During AY 2011-12, 284 portfolios were submitted and evaluated. The number of portfolios increased to 575 in AY 2012-13. During the most recent administration of the edTPA, 535 portfolios were submitted and evaluated. Evaluator training is conducted throughout the academic year to prepare university supervisors and other faculty to assess candidates' portfolios. To remain in compliance with the edTPA usage plan as issued by SCALE, the evaluator training conducted in spring 2014 focused on the transition from the 5-point rubric used previously to the 3-level local evaluation rubrics. Representatives from each program serve as edTPAL's (edTPA Liaisons) and participate in monthly meetings with the edTPA leadership team. This is a program requirement in all initial licensure programs. As noted in Section 1.1, data from edTPA is aligned with NCPTS and NCATE standards, providing valuable programmatic data for program faculty and the EPP. The edTPA Data Summits highlight data-driven conversations and decision-making by EPP faculty.
ECU TI IR - Standard 2
edTPA Administration
edTPA portfolios are submitted for local evaluation via Taskstream™. Prior to spring 2014, the official edTPA rubrics (five-level) were used to score the assessment. In spring 2014, the unit adopted the local evaluation protocol as directed by SCALE. The criteria for the local evaluation rubrics are the same as the official rubrics; however, local evaluation is limited to three performance levels. The overall score of Meets Requirements/Does Not Meet Requirements is also collected. Reports are generated on the overall scores as well as on the criterion level scores. Open-ended evaluator comments are archived as part of the evaluation history.
1. Data collected from the administration of the edTPA is disaggregated and reported to the edTPA in each program area. In 2013, the results were used to conduct the OAA Data Summit where the results were analyzed by the participants and used as the basis for generating priority questions for the following year. The results from the 2014 edTPA administration were used for the 2014 edTPA Data Summit. edTPA data is also used by program faculty for annual unit assessment reporting for SACS.  
ECU TI IR – Standard 3
1. As noted in Section 1.3, the edTPA has made significant changes in the internship experience for all candidates. edTPA's alignment with the Standard 3 element, Candidates' Development and Demonstration of Knowledge, Skills, and Professional Dispositions to Help All Students Learn, is evident in the other key assessments implemented during internship, (see 3.4.g). edTPA data aligns with other key assessments required for NC DPI licensure and program completion. As such, edTPA is one of many assessment strategies employed during clinical practice. edTPA Data Summits highlight data-driven conversations and decision-making by EPP faculty and are helping to refine and strengthen other key internship assessments.
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