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1. Curriculum 

As in years past, syllabi created for 1100 and 1200 were revised based on information from composition teachers. Instructors helped the Composition Committee to identify problems or issues with the assignments, and the syllabi have been updated to keep the assignments fresh.
A.  English 1100 GTA/Recommended Syllabus

A copy of the GTA/recommended syllabus for each year is appended (Appendix A). Some highlights of what was involved in the revision of these syllabi include the following:

· Continuing participation in the ECU Pirate Read summer reading program (a program through which all incoming first-year students read a common book). To support this program, which attempts to create a common, text-based experience among new ECU students, the GTA/recommended syllabus for English 1100 includes an assignment drawing on the books. For the 2009-2010 academic year, the text was Three Cups of Tea, written by Greg Mortensen and David Oliver Relin, and for 2010-2011, the text was The Best American Non-required Reading, edited by Dave Eggers.

· Debuting and incorporating a new edition of The Pirate Papers for English 1100 (our 4th edition) in August 2010.
· Incorporating the new edition of Lester Faigley’s Writing: A Guide to College and Beyond (Second Brief Edition). The book was altered from previous editions, and the syllabus adjusted accordingly.
· Continuing implementation of a writing portfolio component. With a portfolio as the final assignment in each course, students are given more opportunities to revise their work, even through the end of the semester, and thus are much more likely to read and apply instructor feedback. In addition, the cover letter component of the portfolio requires students to think consciously about the progress they’ve made over the course of the semester and to identify areas of writing in which they would benefit from more practice.
B. Freshman Immersion Program (English 1100)
This retention initiative, started in the fall of 2010, aims to provide focused assistance to incoming students whose admissions data (test scores, high school GPA, etc.) suggest that they may struggle in their first semester of college. Two sections of English 1100 in fall 2010—both capped at 20 students to allow for more individualized attention—were comprised of this cohort, and the instructor worked with the First-Year Writing Studio and an academic advisor to closely monitor students’ progress. Two sections of the same program are planned for fall 2011.
C. English 1200 GTA/Recommended Syllabus

The GTA/recommended English 1200 syllabus for each year is appended (Appendix B). Some highlights of what was involved in the development and revision of these syllabi include the following:
· Incorporating various types of research-based writing focused on the theme of “The World of Work.” Assignments in the syllabus, as well as the materials in the supplemental reader the Composition Committee selected to accompany it, asked students to consider issues and writing conventions in their intended majors and/or future professions. Feedback from GTAs and other instructors who have used the syllabus suggests that students are, for the most part, engaged by this theme.  
· Partnering with the library to develop new research guides and orientation sessions to coordinate with the theme of “The World of Work.”

· Using a portfolio & cover letter component in English 1200 (similar to that used in English 1100) so that students will continue to revise their work and will be more likely to read and learn from instructor and peer feedback.

· Debuting and incorporating a new edition of The Pirate Papers for English 1200 (our 4th edition) in January 2010.
D. Continuing College of Business Collaboration (English 1200)
The spring semesters of 2010 and 2011 also saw the continuation of a collaborative effort between the Composition Program and the College of Business. At the request of the COB Communication Committee, the Director of Composition worked with two experienced instructors of English 1200 to offer sections of English 1200 tailored to declared business majors. The curriculum for these courses in spring 2011 was expanded to link one of the 1200 writing assignments to the required elements in the students’ Leadership Portfolio, a link that increased student investment in the writing.  
E. New Department of Engineering Collaboration (English 1200)
Spring semester of 2011 saw the piloting of a collaborative effort between the Composition Program and the Department of Engineering. At the request of, and in consultation, with the Department of Engineering, the Director of Composition worked with an experienced instructor of English 1200 to develop 2 sections of English 1200 tailored to Engineering majors. These sections maintained the same outcome goals as other sections of English 1200 but, in an effort to better prepare students for writing in their upper-division courses, reading materials and topics for writing were drawn from within Engineering. Both the students and instructor have reported very positive experiences, and planning is underway to run additional sections in the Spring of 2012.

F. Project STEPP (English 1100 and 1200)

Project STEPP is a university-wide program for students with serious learning disabilities. For the past two years, an instructor of English 1100 and 1200 has taught a section of each course for this cohort of students. The class is capped at 20 to allow for more individualized instruction, and the instructor maintains regular contact with the Project STEPP office and tutors in order to help students succeed.
2. Personnel & Professional Development
A. Graduate Teaching Associates 

· In fall 2009, 11 TAs taught 18 sections of English 1100. 
· In spring 2010, 12 TAs taught 14 sections of English 1200.
· In fall 2010, 16 TAs taught 19 sections of English 1100. 
· In spring 2011, 17 TAs taught 21 sections of English 1200.
Professional Development Opportunities

Thursday morning meetings, held weekly from 9:30-10:30 AM, were used to support the TAs as they presented new material to their students, commented on drafts, evaluated and graded papers, and dealt with general classroom issues. We also invited various guest speakers to these meetings, including representatives from the Office of Student Rights and Responsibilities, Joyner Library Reference, the NC Collection, and The First-Year Center. In addition, GTAs were encouraged to attend the Professional Development Workshops sponsored by the Composition Committee (see below).

B. Other Instructors

The syllabi used by the GTAs were also provided for fixed-term and tenure-stream faculty teaching composition, and many of them opted to use these syllabi, although they were not required to do so. While assignments and textbooks can vary across sections taught by non-GTA instructors, those instructors are asked to maintain the same outcome goals as articulated on the GTA/recommended syllabuses. All instructors have access to the GTA/ recommended syllabi through the First-Year Writing Website. 
Professional Development Workshops

Fixed-term faculty members were again invited to attend the GTA meetings on Thursday mornings. In addition, the Composition Committee sponsored multiple Professional Development Workshops for these instructors on the following topics:
· Using Three Cups of Tea in the composition classroom.
· Avoiding the “data dump”: how to help students integrate sources into their own writing.

· Using film to teach composition.
· Responding to grammar/sentence errors.

· Teaching paraphrase and quotation.

· Integrating Ethnic Studies in English 1200.

· Conducting student conferences.

 C. Associate Director and Assistant Director
During AY 2009-2010, Will Banks served as Associate Director of Composition, a position through which he directed the department’s First-Year Writing Studio, served on the Composition Committee, and assisted with curriculum development in a variety of ways. 

During AY 2010-2011, after Will Banks assumed the duties of interim Director of the University Writing Program, doctoral student Myleah Kerns served as Assistant Director of Composition and Director of the First-Year Writing Studio. In this position, in addition to training the tutors in the studio, Myleah served on the Composition Committee, and assisted with curriculum development in a variety of ways. 

3. First-Year Writing Studio

During AY 2009-2010 and AY 2010-2011, Will Banks and Myleah Kerns continued staff meetings with his consultants on Tuesday mornings, 9:30-11:00. This time was spent discussing issues and problems that arise in the course of a tutoring session and problem-solving specific ways to help students with various writing concerns. The number of graduate assistants who served in the studio, and the number of sessions they conducted are as follows: 

· For Fall 2009, 18 consultants led 648 sessions.
· For Spring 2010, 16 consultants led 408 sessions.
· For Fall 2010, 21 consultants led 662 sessions. 
· For Spring 2011, 15 consultants led 471 sessions. 
4. Composition Committee 

During AY 2009-2010, I was pleased to work with composition committee members Diane Penrod, Will Banks, Joe Campbell, Anna Froula, Timm Hackett, Dana Harrington, Ron Hoag, and Myleah Kerns. 
During AY 2010-2011, I was pleased to work with composition committee members Will Banks, Joe Campbell, Timm Hackett, Dana Harrington, Ron Hoag, Frank Hurley, Myleah Kerns, and Randall  Martoccia.

In both academic years, the committee reviewed textbook and assignment options for both English 1100 and 1200, participated in the review of entries for the new editions of the Pirate Papers, and planned the professional development workshops mentioned above. 

In AY 2010-2011, the committee took on the project of developing a portfolio assessment program for English 1100 and 1200. This involved developing portfolio rubrics, writing sample portfolio-based assignments, and learning the capabilities of iwebfolio. The hard work of this group let to a pilot portfolio assessment that will be carried out in spring 2012.
5. Assessment
See Appendices C, D, and E for assessment reports.
APPENDIX A

English 1100: Composition

Contact Information and Office Hours

Fill in as appropriate.

**Important Course Requirement**

As the semester progresses, keep all of your projects, including all drafts, all peer review comments, and all feedback from me. You will need this material to complete the final major assignment in the course.

Course Description and Purpose

Good writing is purposeful and audience-specific; it is dependent upon writers who have reflected carefully on their own reading and writing practices, who are aware of the conventions that guide those practices, and who have learned strategies for generating ideas, gathering information, organizing materials, and drafting and revising their work. Successful writers are aware of the choices available to them and how those choices affect and are affected by the readers they target.  

English 1100 will promote your facility with critical reading and writing by helping you to do the following:


Discover significant questions to explore and address via writing


Explore the many different purposes of writing, including writing to narrate, analyze, investigate, evaluate, and persuade


Practice drafting and revising


Increase your awareness of organizational strategies and your ability to apply them 


Become attentive to how audience and purpose affect content, tone, and style


Incorporate sufficient and appropriate details and examples both from your experiences and from secondary research.


Express your ideas with clarity and with effective syntax and punctuation


Gain competence in using computer technology in the writing process


Schedule and meet deadlines

You will write extensively, both formally and informally, often for every class meeting, and you must be prepared to share your writing with your peers on a regular basis. You will be asked to write in a variety of genres (academic essays, narratives, reflective statements, etc.), most of which will involve multiple pages of revised prose.

Texts

Faigley, Lester. Writing: A Guide for College and Beyond, Brief Second Edition 
Pirate Papers: A Collection of Student Writing from English 1100

Mortensen, Greg and David Oliver Relin. Three Cups of Tea 
Other Course Costs

You will be required to make photocopies or print-outs of the research sources you use in the major writing assignments.

Major Assignments

The Writing Portfolio

Each of the major writing projects for this course will have a specific due date during the semester. On this due date, you will submit your work, including all drafts and peer responses, to me for feedback and grading. 

As the last major project for the class—in place of a final examination—you will do the following:

Select two of your papers from the course and, based on feedback from your peers and from me, revise these two papers so that they represent your very best work. These revised writings should be rhetorically effective and should demonstrate significant revisions from previous drafts. In the unlikely event that you cannot identify two of your papers that require significant revision in order to be more effective for their audience(s) and/or purpose(s), you should come speak with me about revising for a new audience and/or purpose. 

Compile a portfolio that includes these two revised papers, along with all drafts and feedback (both from me and from your peers) from all of the paper assignments in the class. This material should be gathered neatly in a folder or slim binder, and all components of the portfolio should be clearly labeled.
Compose a cover letter to turn in with the portfolio. The cover letter should explain your revision processes on these two papers and provide reflection on your writing experiences over the course of the semester. I will be paying particular attention to how well your letter reflects an awareness of the rhetorical situations and strategies that are present in your writing. More information about the cover letter will be distributed during the semester.
Reflecting: Narrating the Significance of Texts in Your Life

Writing for an audience of your 1100 classmates you will narrate and reflect on a significant event in your life involving text: reading, writing, speaking and/or language, broadly defined to include visual texts such as film, photographs, etc. Your purpose in telling your classmates about this event will be to convey and explain the significance of the event to you. We will look at several sample narratives in class to give you a better idea of the kinds of events you might describe and the strategies you might use to explain their significance. You must carefully describe the event for your audience, keeping in mind that most of your classmates are not familiar with your individual history.

Your narrative should be approximately 5 pages (+/-1100 words).

**I will not grade your paper if you do not include drafts and peer review feedback with your final draft.

Informing: Explaining a Process or Concept

For this assignment, you will select a concept, activity, tradition, process, dilemma, etc. related to the book Three Cups of Tea and write an informative article directed to an audience of high school government, history, science, health, art, or English teachers (you should select one of these options) who are using the book in an upper-level class. The goal of the article should be to help the teachers understand the topic so that they can explain it to their students and so that they can relate that topic and the book to the course that they are teaching. Your article must include supporting evidence drawn from research and should include at least one visual. In addition to accomplishing the general rhetorical goals of informational writing as elaborated in the textbook, your article should respond to the needs, interests, and purposes of your specific audience. 

Your article should be approximately 6 pages (+/- 1300 words—part of the 6 pages will be taken up by the visual you choose).

**I will not grade your paper if you do not include drafts, peer review feedback, and copies of outside sources that you have used.

Analyzing: Understanding Texts and their Contexts 
After studying Three Cups of Tea as both a book that was written to affect the world today and as a story that includes examples of how text(s) have been used to affect global change, you will select an editorial/opinion piece, a speech, or some other brief text that was composed in an attempt to address an international problem of some sort. You will then analyze how the creator of the text uses rhetorical strategies.  

The audience for your paper is your instructor and other students in the class, and your purpose is to compose a clear rhetorical analysis that explains how the text you’ve chosen demonstrates the rhetorical strategies discussed in class and in the textbook. As part of your analysis, you must quote specific passages and examples from the text to support your claims about the writer’s use of rhetoric.

As part of this project, you will need to conduct background research to help explain the context(s) in which the text was written and to clarify any references to people, places, or things in the text that might be unfamiliar to members of your audience. 

Your analysis should be approximately 5 pages (+/-1300 words).

**I will not grade your paper if you do not include drafts, peer review feedback, copies of outside sources, and a copy of the text you have chosen to analyze.

Evaluating: Assessing a Policy or Practice 

The first assignment in this class asked you to think about how texts have affected you as an individual. The next two assignments asked you to look more broadly outward, researching and writing about issues that involve and affect large groups of people (including people around the globe). This assignment asks you to combine the skills of the first three assignments by evaluating a policy or practice that directly affects a group to which you belong.  

After you have identified a policy or practice, you will research that policy or practice and write an evaluation, following the guidelines provided in our book and discussed in class, of its effectiveness and appropriateness. You will also be required to use your own experiences as evidence in the argument that you develop about the policy or practice.

You must also determine an appropriate audience for this evaluation: in other words, you need to determine who should or would want to hear your evaluation. In addition, you must determine a purpose for your evaluation. What kinds of effects would you like to see your writing have on the audience you have selected?  

Once you have determined an appropriate audience and purpose, you must also determine an appropriate means for presenting your evaluation to that audience (Would it make the most sense to write a letter to the person? To write a general opinion piece for publication somewhere? To write an open letter to a specific group?, etc.).  

Your writing project for this assignment should be approximately 7 pages (+/-1500 words), and you must turn in copies of your sources with your work.

**I will not grade your paper if you do not include drafts, peer review feedback, and copies of your sources.

Grading
Percentages

	Assignment
	% of Course Grade

	Reflecting
	15%

	Informing 
	20%

	Analyzing
	20%

	Evaluating
	20%

	Writing Portfolio and Cover Letter
	15%

	Class Citizenship
	10%


Late Work

I do not accept late work unless specific, documented emergencies prevent you from completing something on time. 

Class Citizenship

By class citizenship, I am referring to your efforts to make this a successful class for yourself, for your fellow students, and for your instructor. 

Some things you can do to earn a high grade in this area are


come to class consistently and be attentive while you are here; 


participate actively and productively in peer review sessions (Instructions for peer review and for documenting your contributions to peer review will be provided in class); 


bring your texts and other class materials to class; 


complete readings thoroughly and on time; and 


participate in a high-quality way in class discussions.  

Some things you can do to earn a low grade in this area are* 


miss peer review or bring insufficient work to peer review; 


arrive late; 


read a newspaper in class; 


sleep in class; 


use cell phones during class; 


show disrespect for the views of others; 


hold “side conversations” during class discussion; and 


participate in any activities that do not contribute positively to the learning environment in the classroom.  

*Please be aware that, in addition to the negative effects these poor citizenship practices will have on your citizenship grade, they can be grounds for more serious disciplinary action, including removal from the course. 

Attendance 

In order to be successful in this class, your regular attendance is essential.  Class meetings will be used to discuss reading material, to complete in-class writing assignments and group work, to participate in peer review activities, and to receive information about assignments and writing expectations.  In addition to the harm missing such activities will have on your work in the class, missing more than a handful of class meetings will negatively affect your studentship grade.

Official University Absences will be recognized, although I will expect you to hand in work prior to your absence unless we have discussed a different option.  If you need to be absent for any reason, it is very important that you make me aware of your absence as soon as possible.

Plagiarism

The ECU student handbook defines plagiarism as “Copying the language, structure, ideas and/or thoughts of another and adopting some as one’s own original work.”  You may access the student handbook at http://www.ecu.edu/studenthandbook/I.htm.

Be aware that the writing you do for this course must be your work and, primarily, your words. It is OK to incorporate the words of others from articles, essays, and interviews as evidence in support of your ideas, but when you do so, you should be sure to cite the source appropriately. We will talk about citation throughout the course.   

Penalties for plagiarism are severe—if I become aware of any intentional attempt to plagiarize (e.g. knowingly submitting someone else’s work as your own, downloading a paper from the internet, etc.), you will be given an “F” for the course and a report will be filed with the Office of Student Rights and Responsibilities, the office which maintains reports from all university faculty and staff regarding academic integrity violations.  If you are caught cheating or plagiarizing a second time, in this course or in any other course while you are at ECU, you can be suspended or even expelled from the university.

Be sure to see me if you have any questions about plagiarism before you turn in an assignment, and remember that it is only acceptable to submit your own work.

Accommodation of Special Needs

East Carolina University seeks to fully comply with the Americans with Disabilities Act (ADA). Students requesting accommodation based on a covered disability must go to the Department for Disability Services, located in Slay 138, to verify the disability before any accommodations can occur. Their telephone number is 737-1016, and their email is dssdept@ecu.edu.

Weather/Campus Emergencies

In case of adverse weather, or other campus emergency, critical information will be posted on the campus web site and announced on the campus hotline: (252) 328-0062.

English 1100: Composition

Fall 2010

Contact Information and Office Hours

Fill in as appropriate.
**Important Course Requirement**

As the semester progresses, keep all of your projects, including all drafts, all peer review comments, and all feedback from me. You will need this material to complete the final major assignment in the course.

Course Description and Purpose
Good writing is purposeful and audience-specific; it is dependent upon writers who have reflected carefully on their own reading and writing practices, who are aware of the conventions that guide those practices, and who have learned strategies for generating ideas, gathering information, organizing materials, and drafting and revising their work. Successful writers are aware of the choices available to them and how those choices affect and are affected by the readers they target.  English 1100 will promote your facility with critical reading and writing by helping you to do the following:

Discover significant questions to explore and address via writing


Explore the many different purposes of writing, including writing to reflect, analyze, explain, and persuade


Practice drafting and revising


Increase your awareness of organizational strategies and your ability to apply them 


Become attentive to how audience and purpose affect content, tone, and style


Incorporate sufficient and appropriate details and examples both from your experiences and from secondary research.


Express your ideas with clarity and with effective syntax and punctuation


Gain competence in using computer technology in the writing process


Schedule and meet deadlines

Texts

Faigley, Lester. Writing: A Guide for College and Beyond, Brief Second Edition 
Pirate Papers: A Collection of Student Writing from English 1100

Eggers, Dave, ed. The Best American Nonrequired Reading 2009
Other Course Costs

You will be required to make photocopies or print-outs of the research sources you use in the major writing assignments.

Major Assignments

The Course Portfolio – length will vary—15% of course grade
Each of the major writing projects for this course will have a specific due date during the semester. On this due date, you will submit your work, including all drafts and peer responses, to me for feedback and grading. As the last major project for the class—in place of a final examination—you will do the following:
1. Based on feedback from your peers and from me, revise projects 1 & 3 significantly. 

2. Compile a portfolio that includes these two revised projects, along with all drafts of and feedback on those projects. 
3. Compose a cover letter to turn in with the portfolio. More information about the cover letter will be distributed during the semester.

Project 1: Literacy Reflection -- 5 pages (+/-1100 words) – 15% of course grade.
Writing for an audience of your 1100 classmates you will narrate and reflect on a significant event in your life involving literacy, by which is meant speaking, reading, and/or writing, broadly defined to include visual texts such as film and photographs. Your purpose in telling your classmates about this event will be to convey and explain the significance of the event and to suggest what your reader might learn from the experience **I will not grade your project if you do not turn in drafts, peer review feedback, and a cover letter.
Project 2: Reading and Responding Mini-portfolio –length will vary-- 15% of course grade.
For this project, you will write several brief (+/- 2 pages, double-spaced) responses to readings from The Best American Nonrequired Reading. These assigned chapters will all relate in some way to the theme of identity, a theme that informs each of the major projects in this course. Because they are central to the work we will do in class, failure to complete these brief assignments by the due dates indicated on the course syllabus and/or in class will lower your grade for this project by one full letter grade. 
I will inform you of a due date on which will turn in a portfolio of your reading responses, which you may revise, based on class discussions and peer feedback, up until that due date. Also included in this portfolio will be a brief cover letter in which you discuss and evaluate the work you have done for the project. **I will not grade your project if you do not include drafts, peer feedback, and a cover letter in your portfolio.
Project 3: Subculture Text Analysis --6 pages (+/- 1300 words)—20% of course grade.
For this assignment, you will identify and briefly describe a subculture—a specific group of people who share a common set of interests, a common set of experiences (past and/or present), and common ways of communicating with one another—and analyze a text from it. **I will not grade your project if you do not turn in drafts, peer review feedback, copies of outside sources that you have used, and your cover letter.
Project 4: Position Argument--6  pages (+/-1300 words)—20% of course grade.
For your final paper in the class, you will identify an identity-related issue, research that issue, and argue a position on it.  As part of this process, you must determine an appropriate audience and an effective method for presenting your argument to that audience. You will also submit a brief cover letter with the final draft (details about this letter will be provided in class).**I will not grade your project if you do not turn in drafts, peer review feedback, copies of outside sources that you have used, and your cover letter.
Class Citizenship – 15% of course grade.
By class citizenship, I am referring to your efforts to make this a successful class for yourself, for your fellow students, and for your instructor. I will distribute more specific details about what constitutes good class citizenship to you.

Attendance 
In order to be successful in this class, your regular attendance is essential.  Class meetings will be used to discuss reading material, to complete in-class writing assignments and group work, to participate in peer review activities, and to receive information about assignments and writing expectations.  In addition to the harm missing such activities will have on your work in the class, missing more than a handful of class meetings will negatively affect your studentship grade. Official University Absences will be recognized, although I will expect you to hand in work prior to your absence unless we have discussed a different option.  If you need to be absent for any reason, it is very important that you make me aware of your absence as soon as possible.

Late Work

I do not accept late work unless specific, documented emergencies prevent you from completing something on time. 
Plagiarism

The ECU student handbook defines plagiarism as “Copying the language, structure, ideas and/or thoughts of another and adopting some as one’s own original work.”  You may access the student handbook at http://www.ecu.edu/studenthandbook/I.htm.

Be aware that the writing you do for this course must be your work and, primarily, your words. It is OK to incorporate the words of others from articles, essays, and interviews as evidence in support of your ideas, but when you do so, you should be sure to cite the source appropriately. We will talk about citation during the course.   

Penalties for plagiarism are severe—if I become aware of any intentional attempt to plagiarize (e.g. knowingly submitting someone else’s work as your own, downloading a paper from the internet, etc.), you will be given an “F” for the course and a report will be filed with the Office of Student Rights and Responsibilities, the office which maintains reports from all university faculty and staff regarding academic integrity violations.  If you are caught cheating or plagiarizing a second time, in this course or in any other course while you are at ECU, you can be suspended or even expelled from the university.

Be sure to see me if you have any questions about plagiarism before you turn in an assignment, and remember that it is only acceptable to submit your own work.

Accommodation of Special Needs

East Carolina University seeks to fully comply with the Americans with Disabilities Act (ADA). Students requesting accommodation based on a covered disability must go to the Department for Disability Services, located in Slay 138, to verify the disability before any accommodations can occur. Their telephone number is 737-1016, and their email is dssdept@ecu.edu.

Weather/Campus Emergencies

In case of adverse weather, or other campus emergency, critical information will be posted on the campus web site and announced on the campus hotline: (252) 328-0062.
Continuity of Instruction
During a pandemic or catastrophic event, and after all face-to-face instruction has been suspended, communication for our class will take place through ECU email and Blackboard. In the event of such an emergency, check your ECU email account for instructions. 

APPENDIX B
English 1200: Composition II

Spring 2010

Contact Information

Important Course Requirement

As the semester progresses, keep all of your projects, including all drafts, all peer review comments, and all feedback from me. You will need this material to complete the final major assignment in the course. 

Course Outcome Goals 

This course builds on your understanding of rhetoric and writing processes through an exploration of research-based writing. In this course you will develop your abilities to

· Formulate significant research questions;

· Craft a strong research proposal;

· Establish work plans and timelines;

· Locate and evaluate a variety of  sources, including field-based, print, and electronic sources;

· Apply research and use writing to achieve a variety of purposes;

· Convey the results of your research to a variety of audiences; 

· Organize source materials;

· Integrate outside source materials—field-based, print, and electronic—into your writing;

· Cite sources accurately and responsibly in order to avoid plagiarism;

· Identify and explain writing strategies used in your own work as well as in the work of experienced writers.

Texts (required)

Marjorie Ford, ed. The Changing World of Work. New York: Pearson/Longman, 2006.

Miller-Cochran, Susan and Rochelle Rodrigo. The Wadsworth Guide to Research. Boston: Wadsworth/Cengage, 2009.

Pirate Papers: A Collection of Student Writing, English 1200. 4th ed. Greenville, NC: Independent Press, 2010.

Other Course Costs

You will be required to make photocopies or print-outs of the research sources you use in major writing assignments.

ECU Email

You MUST regularly check your ECU email account for important course updates and information. 

Office Hours

I welcome students during my office hours.  Please see me when you have questions about an assignment or if you would like to try out ideas before an assignment is due. If you find yourself falling behind, come in and talk to me ASAP.

First-Year Writing Studio

I encourage you to make use of the writing assistance provided by the First-Year Writing Studio. The Studio, located in Bate 2005, is staffed by trained English graduate students who will work with you at any stage of your writing process. While the Studio does accept walk-ins if a consultant is available at the time of the walk-in, it is a very good idea to call (328-6399) and make an appointment ahead of time. 

Attendance

In order to be successful in this class, your regular attendance is essential.  Class meetings will be used to complete in-class writing assignments and group work, to participate in peer review activities, to receive information about assignments and expectations, and to discuss reading material. Missing more than 5 class meetings of a MWF class or more than 3 class meetings of a TR class without full documentation of a university-excused absence or a medical or family emergency will lower your course grade, even down to an “F” if the absences continue. I will send you a written warning when your course grade begins to suffer due to missed classes. 

Official university absences will be recognized, and you will not be penalized for missing these classes, although I expect you to hand in work prior to your absence unless we have discussed a different schedule.  

If you need to be absent for any reason, it is very important that you find out from a classmate what you have missed. I sometimes need to change assignments or due dates, and I may announce these changes in class.

Assignments

*****As the semester progresses, keep all of your projects, including all drafts, all peer review comments, and all feedback from me. You will need this material to complete the final major assignment in the course.

	Assignment
	% of Course Grade

	Portfolio & Cover Letter
	20%

	Class Citizenship
	10%

	Project 1: Workplace Communication Study
	20%

	Project 2: Working in the Past Article
	20%

	Project 3: Career/Major Issue Investigation

Annotated Bibliography for Project 3
	20%

10%


Portfolio & Cover Letter

Each of the writing projects for this course will have a specific due date during the semester. On this due date, you will submit your work, including all drafts and peer responses, to me for feedback and grading. 

As the last major project for the class—in place of a final examination—you will do the following:

4. Select two of your graded projects from the course and, based on feedback from your peers and from me, revise these two assignments significantly. In other words, your revisions should involve more than simply editing or moving a few things around. In the event that you cannot identify two of your assignments that could be made more effective for their audience(s) and/or purpose(s) through significant revision, you should come speak with me about revising one or more of your assignments for a new audience and/or purpose.

5. Compile a portfolio that includes these two revised assignments, along with all drafts of and feedback on those assignments. This material should be gathered neatly in a folder or slim binder, and all components of the portfolio should be clearly labeled.
6. Compose a cover letter to turn in with the portfolio. The cover letter should explain and justify the changes you have made to the two pieces of writing you have revised. In addition, the letter should identify and explain what you believe is effective in these two writing projects and what you believe could yet be improved. I will be paying particular attention to how well your letter reflects an awareness of the rhetorical situations and strategies that are present in your writing. In addition, the cover letter should explain what you have discovered about writing and research in your potential career/major and what questions or concerns you still have about research and writing in that potential career/major. More information about the cover letter will be distributed during the semester.
Class Citizenship
When I say “class citizenship,” I am referring to your efforts to make this a successful class for yourself, for your fellow students, and for your instructor. 

Some things you can do to earn a high citizenship grade are

· complete all assignments on time;

· come to class consistently and be attentive while you are here; 

· participate actively and productively in peer review sessions (Instructions for peer review and for documenting your contributions to peer review will be provided in class); 

· bring your texts and other class materials to class; 

· complete readings thoroughly and on time; and 

· participate effectively in class discussions.  

Some things you can do to earn a low citizenship grade are* 

· bring incomplete work to class;

· miss peer review or bring insufficient work to peer review; 

· arrive late; 

· read a newspaper in class; 

· sleep in class; 

· use cell phones during class; 

· show disrespect for the views of others; 

· hold “side conversations” during class discussion; and 

· participate in any activities that do not contribute positively to the learning environment in the classroom.  

*Please be aware that, in addition to the negative effects these poor citizenship practices will have on your citizenship grade, they can be grounds for more serious disciplinary action, including removal from the course. 

Project 1: Workplace Communication Study (+/- 1200 words)

This project briefly introduces you to methods of field research that are used in a variety of areas, including the social sciences, business, marketing, and education. It also asks you to focus careful, critical attention on how communication operates in different workplace settings.

The steps of the project are these:

1. Select a work setting that you can, without interfering with the work that takes place there, observe for at least 30 minutes on at least 2 separate occasions. The setting you select must be one in which you will be able to hear and/or see the kinds of communication that at least some of the workers use in the setting.
A “work setting” is essentially any location in which an employee or group of employees perform a job. Some examples include

· A restaurant (the servers and other staff—cooks, cleaners, bartenders, etc.— are all workers, even though many others in the setting are not, e.g., customers).

· A recreation facility (the staff are workers even if the users of the facility are not)

· A company office

· A physician’s office

· An office on campus

· Any kind of store/retail outlet (again, the staff are workers even if the shoppers are not)

· And the list goes on…

2. Write a proposal that identifies the work setting you would like to study and that 
a. Describes the workers and the kind of work that is accomplished in the setting;  
b. Identifies the days and times on which you plan to conduct your observations;
c. Explains how you plan to do your observations without disrupting the regular work that is done in the setting;
d. Identifies any people from whom you might need to secure approval to do the observations (while such approval may not be necessary in fairly open public places or in settings where you are regularly present to begin with, you may need to ask for approval in other, less accessible settings to ensure that your presence is not a distraction);
e. Describes any assumptions and/or expectations you have about how communication will operate in the setting.
3. Observe and take notes while at the setting. These notes should record, among other things, details about the space/location itself, the activities that occur, the people who are involved in those activities, and, most importantly, the way workers at the site use reading, writing, and/or speaking to accomplish their jobs. Through careful observation you should try to discover and explain details about workplace activities and workplace communication that a casual observer might not notice.  

4. Write a critical analysis of the communication practices you witness in the setting, similar to the analysis provided throughout Scharf’s “Scripted Talk” article in The Changing World of Work. Your analysis should identify and describe the most important kinds of communication that occur in the workplace setting and should explain the significance and larger purposes of that communication. You should envision the audience for this analysis as other English 1200 students and instructors, many of whom are involved in a class that also has the topic of “work” as a theme. 
For this project, you must submit the following items:

· The notes that you took while at your work setting. Your grade for the assignment will be lowered automatically by one letter grade if these notes are not submitted.

· Your paper, along with your drafts and peer review feedback. I will not grade your work if it is not accompanied by all drafts and the feedback you received from your peers.
Project 2: Working in the Past Article (+/- 1000 words, plus visual)

Following orientation sessions at the North Carolina Collection and/or the Special Collections Departments in Joyner Library, you will 

1. Select an item (an “artifact”) that is at least 20 years old and that was used in a profession that you might be interested in pursuing.

2. Write a proposal in which you describe the artifact and explain how you plan to proceed with your research into that artifact.

3. Research the historical, cultural, and social contexts in which the artifact originated and was used. Some questions that might guide your research include 

· Where, how, and by whom was this object produced?

· What purpose did it serve when it was first produced?

· What does it indicate about the place in which it was produced?

· How does it reflect the time that it was produced?

· How does it reflect the values, interests, and goals of its maker/author and its user(s)?

· What does it reveal about the field/profession at the time?

· What does it suggest about how the field/profession has changed since that time?

4. Write an article about this artifact for inclusion in a trade journal in the field (we will talk about trade journals in class). In other words, you should imagine that the reader for this project is a current, working professional in the career area that the artifact relates to. This article should be 1000+ words and should include at least one visual. 

For this project, you will submit the following items:

· Your article about the item you have chosen, along with all drafts and peer review materials. I will not grade your work if it is not accompanied by all drafts and the feedback you received from your peers.
· Copies of secondary sources (or relevant portions of the sources) that you have cited in your article. These sources should include highlighting that indicates passages you have quoted, paraphrased, or otherwise cited in your argument. I will not grade your work if it is not accompanied by properly highlighted copies of your sources.
Project 3: Career/Major Issue Investigation (+/-2300 words)
This assignment asks you to investigate a problem or area of uncertainty in your potential major or profession.  Your tasks will be to
1. Find out what experts in your potential major/profession disagree about. What problems have they been unable as yet to solve? What conflicts have they yet to resolve? What important questions have they not yet been able to answer with a degree of certainty? Consult both scholarly and trade publications in your field to help identify these issues.  In addition to tables of contents, good places to look include letters to the editor, editorial sections, and commentary sections.

2. Find 8-10 sources relevant to this problem or controversy. Of these sources, at least 5 must be from publications that are specific to the field or profession.

3. Write an annotated bibliography of these sources. The bibliography should summarize the main ideas of each source and explain how you might use each source in your article (see step 5 below). Note that this annotated bibliography is worth 10% of your final course grade.
4. Conduct an interview with an expert (that may be an academic specialist or another working professional in the career field) about the issue.

5. Write an article of  2000-2500 words directed to either a popular or trade audience that accomplishes two things:

· explains what’s at stake in the issue and overviews different perspectives on the issue

· identifies either 1) a possible resolution to the issue or 2) additional kinds of research into the issue that might help to resolve it in the future. 

For this project, you will submit the following:

· All drafts and feedback. I will not grade your work if it is not accompanied by all drafts and the feedback you received from your peers.
· Copies of secondary sources (or relevant portions of the sources) that you have cited in your article. These sources should include highlighting that indicates passages you have quoted, paraphrased, or otherwise cited in your argument. I will not grade your work if it is not accompanied by properly highlighted copies of your sources.
Late Work
I do not accept late work unless specific, documented emergencies prevent you from completing something on time.  

Plagiarism

The ECU student handbook defines plagiarism as “Copying the language, structure, ideas and/or thoughts of another and adopting some as one’s own original work.” Be aware that the writing you do for this course must be your work and, primarily, your words. It is OK to incorporate the words of others from articles, essays, and interviews as evidence in support of your ideas, but when you do so, you should be sure to cite the source appropriately. We will talk about citation throughout the course.   

Penalties for plagiarism are severe—if I become aware of any intentional attempt to plagiarize (e.g. knowingly submitting someone else’s work as your own, downloading a paper from the internet, etc.), you will be given an “F” for the course and a report will be filed with the Office of Student Rights and Responsibilities, the office which maintains reports from all university faculty and staff regarding academic integrity violations.  If you are caught cheating or plagiarizing a second time, in this course or in any other course while you are at ECU, you can be suspended or even expelled from the university. Be sure to see me if you have any questions about plagiarism before you turn in an assignment, and remember that it is only acceptable to submit your own work.

Accommodation of Special Needs

East Carolina University seeks to comply fully with the Americans with Disabilities Act (ADA). Students requesting accommodations based on a disability must be registered with the Department for Disability Support Services located in Slay 138. The office’s phone number is (252) 737-1016 (Voice/TTY).

Weather/Campus Emergencies

In the event of a weather emergency, information about ECU can be accessed through the following sources:

· ECU Emergency Notices – http://www.ecu.edu/alert

· ECU Emergency Hotline – (252)328-0062

Continuity of Instruction
During a pandemic or catastrophic event, and after all face-to-face instruction has been suspended, communication for our class will take place through ECU email and Blackboard. In the event of such an emergency, check your ECU email account for instructions.  

English 1200: Composition II

Spring 2011
Contact Information
Important Course Requirement

As the semester progresses, keep all of your projects, including all drafts, all peer review comments, and all feedback from me. You will need this material to complete the final major assignment in the course. 

Course Outcome Goals 

English 1200 builds on your understanding of rhetoric and writing processes through an exploration of research-based writing. In this course you will develop your abilities to

· Formulate significant research questions

· Craft a strong research proposal

· Establish work plans and timelines

· Locate and evaluate a variety of  sources, including field-based, print, and electronic sources
· Apply research and use writing to achieve a variety of purposes

· Convey the results of your research to a variety of audiences

· Organize source materials

· Integrate outside source materials—field-based, print, and electronic—into your writing
· Cite sources accurately and responsibly in order to avoid plagiarism

· Identify and explain writing strategies used in your own work as well as in the work of experienced writers.

Texts (required)

Ford, Marjorie, ed. The Changing World of Work. New York: Pearson/Longman, 2006.

Miller-Cochran, Susan and Rochelle Rodrigo. The Wadsworth Guide to Research. Boston: Wadsworth/Cengage, 2009.

Pirate Papers: A Collection of Student Writing, English 1200. 4th ed. Greenville, NC: Independent Press, 2010.

Other Course Costs

You will be required to make photocopies or print-outs of the research sources you use in major writing assignments.
First-Year Writing Studio

I encourage you to make use of the writing assistance provided by the First-Year Writing Studio. The Studio, located in Bate 2005, is staffed by trained English graduate students who will work with you at any stage of your writing process. While the Studio does accept walk-ins if a tutor  is available at the time of the walk-in, it is a very good idea to call (328-6399) and make an appointment ahead of time. 

Assignments

*****As the semester progresses, keep all of your projects, including all drafts, all peer review comments, and all feedback from me. You will need this material to complete the final major assignment in the course.

Portfolio & Cover Letter

Each of the writing projects for this course will have a specific due date during the semester. On this due date, you will submit your work, including all drafts and peer responses, to me for feedback and grading. 

As the last major project for the class—in place of a final examination—you will do the following:

7. Select two of your graded projects from the course and, based on feedback from your peers and from me, revise these two assignments significantly. In other words, your revisions should involve more than simply editing or moving a few things around. In the event that you cannot identify two of your assignments that could be made more effective for their audience(s) and/or purpose(s) through significant revision, you should come speak with me about revising one or more of your assignments for a new audience and/or purpose.

8. Compile a portfolio that includes these two revised assignments, along with all drafts of and feedback on those assignments. This material should be gathered neatly in a folder or slim binder, and all components of the portfolio should be clearly labeled.
9. Compose a cover letter to turn in with the portfolio. The cover letter should explain and justify the changes you have made to the two pieces of writing you have revised. In addition, the letter should identify and explain what you believe is effective in these two writing projects and what you believe could yet be improved. I will be paying particular attention to how well your letter reflects an awareness of the rhetorical situations and strategies that are present in your writing. In addition, the cover letter should explain what you have discovered about writing and research in your potential career/major and what questions or concerns you still have about research and writing in that potential career/major. More information about the cover letter will be distributed during the semester. 
Project 1: Major-area Issue Investigation (+/-2300 words)
This assignment asks you to investigate a current, focused problem or area of uncertainty in your potential major.  Your tasks will be to
6. Find out what experts in your potential major disagree about. What problems have they been unable as yet to solve? What conflicts have they yet to resolve? What important questions have they not yet been able to answer with a degree of certainty? Consult both scholarly and trade publications in your field to help identify these issues.  In addition to tables of contents, good places to look include letters to the editor, editorial sections, and commentary sections.

7. Find  at least 10 sources relevant to this problem or controversy. Of these sources, at least 5 must be from publications that are specific to the field or profession.

8. Write an annotated bibliography of these sources. The bibliography should summarize the main ideas of each source and explain how you might use each source in your article. Note that this annotated bibliography is worth 10% of your final course grade.
9. Write an article of  2000-2500 words directed to either a popular or trade audience that accomplishes two things:

· explains what’s at stake in the issue and overviews different perspectives on the issue

· identifies either 1) a possible resolution to the issue or 2) additional kinds of research into the issue that might help to resolve it in the future. 

For this project, you will submit the following:

· All drafts and feedback. I will not grade your work if it is not accompanied by all drafts and the feedback you received from your peers.
· Copies of secondary sources (or relevant portions of the sources) that you have cited in your article. These sources should include highlighting that indicates passages you have quoted, paraphrased, or otherwise cited in your argument. I will not grade your work if it is not accompanied by properly highlighted copies of your sources.
Project 2: Writing Practices Report (+/- 1200 words)

This assignment asks you to investigate the writing done in your potential profession (in other words, the writing that you would do on the job rather than in coursework, although there will most likely be some overlap between the kinds of writing you need to do on the job and the kinds of writing you will be asked to do in your major area courses). The kinds of questions you should answer in this report include, but are not limited to,

· What are the most common and most important kinds of writing completed by professionals in your intended career/profession? Why are these common and important?

· For what purposes and in what contexts will you need to do the most writing in your potential career? 

· What kinds of topics and issues will you most often be dealing with in your writing? 

· What audiences will you be expected to address most often in your writing? 

· What are the textual characteristics (length, style, tone, format, medium, etc.) of the most common kinds of writing that you will need to complete? 
· What processes are involved in the most common and most important writing that you will need to do?
In addition, your report should identify and explain

1) at least one way in which the writing in your potential profession is similar to the writing that you have done in school thus far and 

2) at least one way in which the writing in your potential profession is different from the writing that you have done in school thus far.

You will research these questions through both published sources and at least one interview with a professional in the field. Based on the information that you gather, you will compose a report about writing in your potential career/profession that is intended to introduce other first-year college students who are considering the same career to the kinds of writing that they will need to learn how do. 
For this project, you must submit the following items:

· Your interview questions and a written transcript of your interview. Your grade for the assignment will be lowered automatically by one letter grade if one or both of these items are not submitted.

· Copies of secondary sources (or relevant portions of the sources) that you have cited in your report. These sources should include highlighting that indicates passages you have quoted, paraphrased, or otherwise cited in your report. I will not grade your work if it is not accompanied by properly highlighted copies of your sources.
· Your paper, along with your drafts and peer review feedback. I will not grade your work if it is not accompanied by all drafts and the feedback you received from your peers.
Project 3: Working in the Past Article (+/- 1200 words, plus visual)
Following orientation sessions at the North Carolina Collection and/or the Special Collections Departments in Joyner Library, you will 

5. Select an item (an “artifact”) that is at least 20 years old and that was used in a profession that you might be interested in pursuing.

6. Write a proposal in which you describe the artifact and explain how you plan to proceed with your research into that artifact.

7. Research the historical, cultural, and social contexts in which the artifact originated and was used. Some questions that might guide your research include 

· Where, how, and by whom was this object produced?

· What purpose did it serve when it was first produced?

· What does it indicate about the place in which it was produced?

· How does it reflect the time that it was produced?

· How does it reflect the values, interests, and goals of its maker/author and its user(s)?

· What does it reveal about the field/profession at the time?

· What does it suggest about how the field/profession has changed since that time?

8. Write an article about this artifact for inclusion in a trade journal in the field (we will talk about trade journals in class). In other words, you should imagine that the reader for this project is a current, working professional in the career area that the artifact relates to. This article should be +/-1200 words and should include at least one visual. 

For this project, you will submit the following items:

· Your article about the item you have chosen, along with all drafts and peer review materials. I will not grade your work if it is not accompanied by all drafts and the feedback you received from your peers.
· Copies of secondary sources (or relevant portions of the sources) that you have cited in your article. These sources should include highlighting that indicates passages you have quoted, paraphrased, or otherwise cited in your argument. I will not grade your work if it is not accompanied by properly highlighted copies of your sources.
Grading
	Assignment
	% of Course Grade

	Portfolio & Cover Letter
	20%

	Class Citizenship
	10%

	Project 1: Career/Major Issue Investigation
Annotated Bibliography for Project 1
	20%
10% 

	Project 2: Writing Practices Report
	20%

	Project 3: Working in the Past Article
	20%


Late Work
I do not accept late work unless specific, documented emergencies prevent you from completing something on time.  

Class Citizenship
When I say “class citizenship,” I am referring to your efforts to make this a successful class for yourself, for your fellow students, and for your instructor. 

Some things you can do to earn a high citizenship grade are

· complete all assignments on time
· come to class consistently and be attentive while you are here
· participate actively and productively in peer review sessions (Instructions for peer review and for documenting your contributions to peer review will be provided in class)
· bring your texts and other class materials to class
· complete readings thoroughly and on time, and 

· participate effectively in class discussions.  

Some things you can do to earn a low citizenship grade are* 

· bring incomplete work to class
· miss peer review or bring insufficient work to peer review 

· arrive late
· read a newspaper in class
· sleep in class
· use cell phones during class
· show disrespect for the views of others
· hold “side conversations” during class discussion, and 

· participate in any activities that do not contribute positively to the learning environment in the classroom.  

*Please be aware that, in addition to the negative effects these poor citizenship practices will have on your citizenship grade, they can be grounds for more serious disciplinary action, including removal from the course. 
Attendance

In order to be successful in this class, your regular attendance is essential.  Class meetings will be used to complete in-class writing assignments and group work, to participate in peer review activities, to receive information about assignments and expectations, and to discuss reading material. Beyond the damage absences can have on your class citizenship grade, missing more than 5 class meetings of a MWF class or more than 3 class meetings of a TR class without full documentation of a university-excused absence or a medical or family emergency will lower your course grade by five points (or ½ letter grade) for each additional class absence. Your grade can be lowered even down to an “F” if the absences continue. I will send you a written warning when your course grade begins to suffer due to missed classes.  Official University Absences will be recognized, although I will expect you to hand in work prior to your absence unless we have discussed a different option. If you need to be absent for any reason, it is very important that you find out from a classmate what you have missed. I sometimes need to change assignments or due dates, and I may announce these changes in class.
Plagiarism

The ECU student handbook defines plagiarism as “Copying the language, structure, ideas, and/or thoughts of another and adopting same as one’s own original work.”  You may access the student handbook definition at http://www.ecu.edu/cs-studentlife/policyhub/academic_integrity.cfm. Be aware that the writing you do for this course must be your work and, primarily, your words. It is OK to incorporate the words or ideas of others in support of your ideas, but when you do so, you should be sure to cite the source appropriately. We will talk about citation during the course.   

Penalties for plagiarism are severe—if I become aware of any intentional attempt to plagiarize (e.g. knowingly submitting someone else’s work as your own, downloading a paper from the internet, etc.), you will be given an “F” for the course and a report will be filed with the Office of Student Rights and Responsibilities, the office which maintains reports from all university faculty and staff regarding academic integrity violations.  If you are caught cheating or plagiarizing a second time, in this course or in any other course while you are at ECU, you can be suspended or even expelled from the university. Be sure to see me if you have any questions about plagiarism before you turn in an assignment.
Accommodation of Special Needs

East Carolina University seeks to comply fully with the Americans with Disabilities Act (ADA). Students requesting accommodations based on a disability must be registered with the Department for Disability Support Services located in Slay 138. The office’s phone number is (252) 737-1016 (Voice/TTY).

Weather/Campus Emergencies

In the event of a weather emergency, information about ECU can be accessed through the following sources:

· ECU Emergency Notices – http://www.ecu.edu/alert

· ECU Emergency Hotline – (252)328-0062

Continuity of Instruction
During a pandemic or catastrophic event, and after all face-to-face instruction has been suspended, communication for our class will take place through ECU email and Blackboard. In the event of such an emergency, check your ECU email account for instructions.  

APPENDIX C
English 1200 Assessment Report

Academic Year 2009-2010

Overview 

In Spring 2010, the composition program in the Department of English assessed English 1200—the second-semester, first-year required writing course. The assessment aimed to measure students’ progress in the following two outcome goals of English 1200:

· Students will learn how to integrate outside source materials;

· Students will learn how to cite sources accurately and responsibly in order to avoid plagiarism

 More specifically, the assessment tool (See Appendix E) was designed to test students’ abilities to

· recognize improper paraphrases in which the paraphrase is too close in content/structure/language to the original passage

· recognize when more information about a source (author, page number, etc.) is needed for appropriate in-text citation

· recognize problems involving the punctuation of quotations, paraphrases, and citations, and

· revise in order to eliminate the three aforementioned types of problems. 

Method

The assessment tool (See Appendix E) was distributed to 25 randomly selected sections of English 1200 at the beginning of the spring 2010 semester and again at the end of the spring 2010 semester.  One section did not complete both the pre and post tests, thus, the results discussed below reflect a sample of 24 sections of English 1200. All sections were taught by either fixed term faculty members or Graduate Teaching Associates. Attendance and participation rates within these sections varied, resulting in a total of 507 completed pretests and 427 completed posttests. 

Muriel Harris and Katherine Rowan explain that fixing errors in writing “is not a one-step process, but a … series of steps which involves [1] detecting a problem (finding a mistake), [2] diagnosing the error (figuring out what’s wrong), and [3] rewriting (composing a more acceptable version)” (22).  With this insight in mind, the assessment quiz was designed using two-part questions. First, for each example of source-use provided, students had to determine if the source-use was acceptable or unacceptable. Second, if the source-use was judged unacceptable, the students were asked to revise the example to correct the source-use problems.

Four of the five examples of source-use on the quiz (#1-#4) were unacceptable.  The specific number and kind of errors in each example were as follows:

	Quiz example #
	# of errors in example
	Type(s) of error in example

	1
	1
	· Improper paraphrase—too similar to original passage

	2
	2
	· Insufficient information for citation—page number  missing

· Insufficient information for citation—author missing

	3
	1
	· Improper paraphrase—introductory clause verbatim from original passage

	4
	1
	· Misplaced, misused, or missing punctuation involving quotation or citation—there should not be quotation marks around last part of sentence because it is not verbatim from the original passage.


The quizzes were assessed by the Director of Composition and two trained graduate assistants using the rubric included in Appendix E. Prior to scoring the quizzes, and at numerous points throughout the assessment, the three reviewers participated in calibrating/norming sessions.

Results Narrative
Detecting Source-use Problems

Overall Detection

At the start of the semester, students correctly identified the examples as acceptable or unacceptable 58.19% of the time. That rate increased to 60.43% in the posttest.

Detection of individual types of problems

At the conclusion of English 1200, students’ abilities to recognize inappropriate source-use in each of the quiz items was as follows:

	Rate of successful detection of problems in quiz items—Posttest
	 

	#1 (improper paraphrase)
	31.07%

	#2 (missing source information--author and page)
	82.28%

	#3 (improper paraphrase)
	43.44%

	#4 (improper direct quotation)
	53.27%

	#5 (correct-no error)
	91.61%


In comparison to the beginning of the semester, students’ abilities to recognize problems in the examples in the quiz increased in all but one of the five examples provided, with the biggest gains coming in students’ abilities to recognize when more source information was needed and when a verbatim passage was used without quotation marks (examples #2 and #3 on the quiz).  Students, however, actually performed less effectively in the posttest than in the pretest when it came to recognizing when a paraphrase, although altered from the original passage, was too close in wording and structure to the original (example #1 on the quiz):

	Percentage change (pre to posttest) of successful  identifications per quiz item
	 

	#1 (improper paraphrase)
	-3.96%

	#2 (missing source information--author and page)
	+6.06%

	#3 (improper paraphrase)
	+5.24%

	#4 (improper direct quotation)
	+2.78%

	#5 (correct-no error)
	+1.04%

	Overall change in correct identifications
	+2.25%


Rewriting to create more acceptable versions

SUCCESSFUL REWRITES

Completely successful rewrites

At the start of English 1200, when students correctly noted that examples were unacceptable, their efforts to revise and correct the problem(s) in the items were completely successful 22.14% of the time. At the end of English 1200, those efforts to correct problems were completely successful 44.52% of the time, an increase of 22.39%.

Partially successful rewrites

At the start of English 1200, students’ attempts to correct problems they identified were partially successful 44.37% of the time. At the end of English 1200, attempts to correct problems were partially successful 28.09% of the time, a decrease of 16.28%.
Entirely unsuccessful rewrites

At the start of English 1200, students’ attempts to correct problems they identified were entirely unsuccessful 28.20% of the time. At the end of English 1200, attempts to correct problems were entirely unsuccessful 22.08% of the time, a decrease of 6.12%.
Average number of successful rewrites per test

Overall, the average number of successful revisions per quiz increased between the pre and posttests. There was an average of 1.36 successful rewrites per quiz on the pretests and an average of 1.71 successful rewrites per quiz on the posttests. 

Successful rewrites by type

The rate of successful revision between the pre and posttest improved most notably in the following areas:

· Effective Removal of Improper Quotation Marks (an increase of 5.05%)

· Effective Addition of Signal Phrase or Attribution to Author/Source (an increase of 3.07%)
ERRORS IN ATTEMPTED REWRITES

Average number of errors per test

Overall, the average number of errors per test decreased from 2.12 errors per quiz on the pretest to 1.88 errors per quiz on the posttest.

Errors by type

The percentage of error type in attempted rewrites decreased between the pre and posttests most notably in the following the area of “Insufficient or Improper Information for In-text Citation” (a decrease of 10.84%).

The percentage of error type in attempted rewrites, however, increased between the pre and posttests in the following areas:

· Misused, Misplaced, or Missing Punctuation Involving Parenthetical Citation (an increase of 4.67%) 

· Misused, Misplaced, or Missing Punctuation Involving Direct Quotation (an increase of 4.31%)

· Wording or Structure of Paraphrase Too Close to Original (an increase of 3.28%)

Discussion

Detecting Problems

It appears from this assessment that, upon completion of English 1200, students are better able than they were prior to the course to detect a problem in source-use, the first step in Harris and Rowan’s three-step process. Between the pre and posttests, correct identification of items as acceptable or unacceptable increased for all but one of the items on the test.  The rates of successful detection of a problem, however, remained below 50% for both item #1 and item #3 on the quiz. This suggests that too many students, even at the end of English 1200, struggle to recognize faulty paraphrasing. This struggle is particularly pronounced in cases in which some words are changed but the structure of the passage remain too similar to the original (#1 on the quiz). If students don’t recognize faulty paraphrasing in other people’s writing, they probably don’t recognize it in their own writing either.

Rewriting successes

The design of the assessment tool does not provide a way to distinguish when a student misdiagnoses an error (a problem in step 2 of Harris and Rowan’s progression) from when a student correctly diagnosis the problem but falls short in her or his attempts to revise and correct that problem (a problem in step 3 of Harris and Rowan’s progression).  However, the fact that the rate of entirely successful revisions increased by 22.59% while the rate of entirely unsuccessful revisions decreased by 6.12%  between the pre and the posttest suggests that, at the end of English 1200, students who were successful in detecting a problem in source -use were considerably better able to diagnose and correct that source-use problem than they were at the start of English 1200. 

The decrease of 16.28% in partially correct revisions is difficult to interpret, but, combined with the figures for the entirely successful and entire unsuccessful revisions, it seems likely that the decrease resulted not because fewer students were able to at least partially address a source-use problem in rewriting the items but instead because more students were completely successful in rewriting the problematic items.

When looking at successful revisions by type, increases were noted in students’ abilities to revise successfully by adding source information (attribution to author/source) and by removing improper quotation marks. Related drops were noted in rates of errors involving “Insufficient or Improper Information for In-text Citation” (a drop of 10.84%) and use of an “Improper Direct Quotation” (a drop of 0.80%). 

It appears, in other words, that English 1200 helps students to internalize the importance of indicating the secondary source (by author, title, page number or all three) from which information is gathered.  Additionally, English 1200 appears to help students pay somewhat greater attention to copying verbatim when using a direct quotation.

Rewriting problems

While students improved in the areas of revision noted in the previous section, they appear to have struggled more in two areas of source-use in the posttest than they did in those same areas in the pretest. 

Most notably, students’ rewrites on the posttests included greater rates of punctuation errors in their uses of direct quotations and parenthetical citations. In both of these areas, error rates rose by more than 4% between the pre and the posttests. While it is difficult to determine the exact cause(s) for these increases, some possibilities are 

1) that the increase in errors of punctuation reflects the fact that students are focused more on issues of substance (ensuring, for instance, that source information is included or that direct quotations are actually verbatim passages from the original sources). 

2) that the increase in errors in punctuation reflects the hurried nature in which the tests were completed. Because the posttests were administered in the final week of classes, it’s quite possible that less class time was available for students to complete them.

3) that students need greater instruction and practice with editing and proof reading their work, especially when that work involves the use of secondary sources. This statement appears to be true even if causes #1 and #2 above are also responsible for the struggles students encountered on the quiz with regard to punctuation in and around quotations and parenthetical citations.

Perhaps more significantly, the assessment also indicated that students continue to struggle with rewriting to correct problems in paraphrasing. Identifying improper paraphrases, as discussed above, and revising improper paraphrases effectively are two related, critical processes that English 1200 students need more help with. Providing this additional help should be a primary goal for instructors of English 1200 in spring 2011 and beyond.

Recommendations/Enhancement Targets

This assessment suggests several means by which English 1200 instructors might help students become more successful in the abilities listed at the beginning of this report:

1) Instructors should continue to provide students with multiple opportunities to read examples of properly paraphrased, quoted, and cited source material. Seeing examples of proper paraphrases, direct quotations, parenthetical citations, and the like will help to raise the rate of correct identification above the 60% reached in this assessment. The composition program and its instructors should aim for a success rate of 70% when this assessment is repeated in Spring 2011. 

2) In addition, devoting greater class time to having students review and revise source-use in their own and their peers’ writings will further develop students’ abilities to complete steps 2 and 3 of Rowan and Harris’s progression successfully. The composition program and its instructors should aim for a 60% rate of completely successful revisions when this assessment is repeated in Spring 2011. 

3) As an important step toward the goals identified in #1 and #2, instructors should provide many more opportunities for students to practice paraphrasing. To make this paraphrasing practice most meaningful to students, instructors should ask that students paraphrase sources that they plan to use in their assignments for the course. For instance, instructors might ask students to bring to class copies of several sources for their current research project and then to practice paraphrasing and citing passages from those sources. Classmates might check each others’ work. If in-class time is difficult to find for this purpose, instructors might ask students to write these paraphrases prior to class and bring both the sources and the paraphrases to class. A workshop could then be conducted on the paraphrased materials, with students helping their peers to alter both the wording and the underlying structure of the original passages.

4) The increase in punctuation problems on the posttest suggests that, as another step toward the goals articulated in #1 and #2, instructors should be sure to include specific instruction in punctuating quotes and citations and provide students with specific opportunities to copyedit their own work in these areas. Bracketing editing time from time spent ensuring that a passage is paraphrased effectively or quoted verbatim  or cited fully can help students learn how to manage the many aspects of source-use. Presenting and reviewing numerous examples of research-based writing that includes effectively punctuated quotations and citations will also help students to begin to internalize these conventions.

Actions Taken

1) The results of this assessment were shared with composition instructors at a two-hour orientation meeting in Fall 2010. In addition, detailed reports for the sections included in the assessment have been distributed so that individual instructors can see where students in their classes tend to struggle. 

2) A Professional Development Workshop focused on teaching paraphrase was conducted by during the fall of 2010. 
3) The Director of Composition developed, circulated, and made available via the English Department’s website a PowerPoint presentation that discusses the reasons for the rules of paraphrase and citation (giving credit where it is due, providing a path to other resources for your reader, displaying breadth and depth of knowledge of the subject under discussion, etc.) and providing instruction in these areas. This PowerPoint is designed for instructors to use in their English 1100 and 1200 classrooms. 

4) A plan is in place to repeat this assessment in spring 2011 English 1200 courses.
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APPENDIX D
English 1200 Assessment Report

Academic Year 2010-2011
Overview 

Using a pre-test administered during the first two weeks of classes and a post-test administered after spring break (the assessment tool used is included in Appendix E), this assessment attempted to measure students’ progress in the following areas of research-based writing: 

· the ability to recognize improper paraphrases in which the paraphrase is too close in content/structure/language to the original passage

· the ability to recognize when more information about a source (author, page number, etc.) is needed for effective in-text citation

· the ability to recognize problems involving the punctuation of quotations, paraphrases, and citations 

· the ability to revise and eliminate the three aforementioned problems. 

This assessment was essentially a “repeat” of the assessment run in spring 2010 to see if students, as least as indicated by this assessment, had made progress toward the “Enhancement Targets” identified at the end of the Spring 2010 assessment:

1) a success rate of 70% in identifying examples of source use as acceptable or unacceptable. 
2) a 60% rate of completely successful revisions when students recognize that an example of source use is unacceptable.
 A primary goal, thus, was to determine the impact of the “actions taken” in response to the Spring 2010 assessment: 1) a mandatory orientation session for instructors of English 1100 and 1200; 2) the optional professional development workshop on teaching paraphrase for instructors of English 1100 and 1200; and 3) the PowerPoint resource discussing the reasons for the rules of paraphrase and citation that was made available to instructors for AY 2010-2011.
Method

A quiz (see Appendix E) was distributed to 25 randomly selected sections of English 1200 near the beginning of the spring 2011 semester and again near the end of the spring 2011 semester.  Four sections did not complete both the pre and post-tests, and one section’s results could not be used due to technical difficulties (the instructor had distributed the quiz online and the results were not readable). Thus, the results discussed below reflect a sample of 20 sections of English 1200. All sections were taught by either a fixed-term faculty member or a graduate teaching associate. Attendance and participation rates within these sections varied, resulting in a total of 440 completed pre-tests and 385 completed post- tests. 

Using the rubric included in Appendix E, the quizzes were assessed by the Director of Composition and two trained graduate assistants. Prior to the start of reviewing the quizzes, and at numerous points throughout the assessment, the three reviewers participated in calibrating/norming sessions.

Results Highlights and Discussion 
First, it should be noted that four of the five examples of source-use on the quiz (#1-#4) were unacceptable.  The specific number and kind of errors in each example were as follows:

	Quiz example #
	# of errors in example
	Type(s) of error in example

	1
	1
	· Improper paraphrase—too similar to original passage

	2
	2
	· Insufficient information for citation—page # missing

· Insufficient information for citation—author missing

	3
	1
	· Improper paraphrase—introductory clause verbatim from original

	4
	1
	· Improper direct quotation/misplaced, misused, or missing punctuation involving quotation or citation—there should not be quotation marks around last part of sentence because it is not verbatim.


Students’ recognition of source-use problems

Overall Recognition
At the start of the semester, students correctly identified the examples as acceptable or unacceptable 58% of the time. That rate increased to 62% in the post-test.
Thus, it appears that, upon completion of English 1200, students are slightly better able than they were before the class began to detect a problem with source-use. This increased ability, however, does not meet the criterion for success  (70% overall recognition rate) for the assessment, a fact that suggests that too many students who begin 1200 with difficulties identifying source use problems still struggled to do so at the end of the course

Recognition of individual types of problems

Between the pre and post-tests, students’ abilities to recognize problems in the examples in the quiz increased somewhat for all but one of the five examples provided, with the biggest gains coming in students’ abilities to recognize when more source information was needed (#2 on the quiz) and when a writer put quotation marks around text that was not a verbatim quote from the source (#4 on the quiz).  Students performed at the same level in the pre and post-test on #1, a situation that required them to recognize when a paraphrase, although altered in wording somewhat from the original, was still too close to the original:

	Correct/Incorrect Identifications per item
	% Correct PRE
	% Correct POST
	% Change

	Item #1 (improper paraphrase)
	37
	37
	0

	Item #2 (missing source information--author and page)
	82
	88
	+6

	Item #3 (improper paraphrase)
	34
	39
	+5

	Item #4 (improper direct quotation)
	46
	52
	+7

	Item #5 (correct-no error)
	86
	90
	+4


. 

Students’ success in revision attempts 
Overall successful revisions per test

Overall, the average number of successful revisions per test went up between the pre and post tests. There was an average of 1.3 successful revisions per quiz on the pre-test and an average of 1.7 successful revisions on the post- test. 

Entirely correct revisions

At the start of English 1200, when students correctly noted that examples were unacceptable, their efforts to revise and correct the problem(s) in the items were entirely successful 19% of the time. At the end of English 1200, those efforts to correct problems were entirely successful 31% of the time, a change of +12%. 
This increase, in conjunction with the overall increase in the number of successful revisions per test, suggest that, at the end of English 1200, students who successfully detect a source-use problem are better able than they were at the start of the course to diagnose what the problem is and to revise the use of the source to eliminate the problem. Despite this significant increase, the course appears not to raise the level of entirely correct revisions to the desired rate of 60%. Future English 1200 classes should focus greater attention on providing students with strategies for revising source use problems.
Rates of revision by type
The type of revision that increased the most in occurrence between pre and post-tests was “Effective Addition of Signal Phrase or Attribution to Author/Source” (from .6 per test pre to .8 per test post). Rates for the other types of revisions tracked remained steady from pre to post-test. This change in revision rates suggests that, at the end of English 1200, students are more attuned to what is needed to effectively acknowledge a source than they were at the beginning of the course. As the next section reveals, however, they still struggle in this area.
Students’ mistakes in revision attempts

The assessment also measured how many errors students introduced or left unchanged in their attempts to correct problems in the items on the quiz. 
Overall errors per test
First, it should be noted that the average number of errors per test decreased from 2.1 errors per quiz on the pre-test to a rate of 1.9 errors per test on the post-test.
Rates of error by type
Students showed slight improvement in all but one of the categories of errors (“Improper Paraphrase--Meaning Changed Too Significantly from the Original”). The two types of errors that demonstrated the greatest decrease in occurrence between the pre and post-tests were

· Improper Paraphrase--Wording or Structure Too Close to Original (from .4 per test pre to .3 per test post)

· Insufficient or Improper Information for In-text Citation (from .6 per test pre to .5 per test post)

The two areas with the highest rate of error in the post-test were “Insufficient or Improper Information for In-text Citation” (.5 errors per test) and “Misused, Misplaced, or Missing Punctuation Involving Direct Quotation” (.4 errors per test)

These error rates suggest that, after a semester-long course, students are somewhat more successful in their revision attempts, but they still struggle with paraphrasing and with including all information that is needed for effective citation. The error rates also indicate a need for more instruction in and practice with punctuating direct quotations.
Students’ abilities to diagnose source-use problems
As Muriel Harris and Katherine Rowan have suggested, revising to correct problems such as those in the items on this quiz “is not a one-step process, but a … series of steps which involves [1] detecting a problem (finding a mistake), [2] diagnosing the error (figuring out what’s wrong), and [3] rewriting (composing a more acceptable version)” (345). 
Although it tracked how many students were able to properly identify problems with source use (step 1), the  analysis of assessment data in the spring of 2010 did not include an attempt to determine if students who made mistakes in revising the quiz items encountered problems with step 2 (diagnosing the error) or step 3 (rewriting). 

In an attempt to address this gap, the three assessors in this year’s assessment reviewed students’ revision attempts to determined if those revision attempts were related to the problems with the items on the quiz (in other words, to determine if students were able to diagnose the kind of problem in the “unacceptable” examples of source-use). The results were as follows:

	Attempted revisions related to the problem 
	PRE-TESTS 
	POST-TESTS 

	Item #1 (improper paraphrase) 
	34% 
	39% 

	Item #2 (missing source information--author and page) 
	95% 
	98% 

	Item #3 (improper paraphrase) 
	43% 
	43% 

	Item #4 (improper direct quotation) 
	87% 
	80% 


These results indicate that 

1) Students, at the beginning and end of English 1200, are able to recognize when source information is missing: the problems in their revision attempts (in the post-test, students had an average of .5 errors per test, the highest average of all of the error categories) thus appear to arise in the 3rd part of the error correction process: rewriting/composing a more acceptable version. Although the assessment did not involve gathering specific statistics about this, the three assessors noticed repeated instances in which students would add one part of the needed information but not all of it. Item #2 on the quiz was missing both information about the author of the source and the page number from which the quotation was drawn. In many cases, students revised to add one of these elements but not both. Students often seemed unable to recognize what exactly was needed to fix the problem.
2) Students, both at the beginning and end of English 1200, struggle mightily to recognize when a paraphrase is unacceptable. Both item #1 and item #3 on the quiz included examples of paraphrasing that is too close to the original source. As indicated above in the “Correct/Incorrect Identifications per item” table, less than 40% of students –on both the pre and post-tests—recognized that there was a problem with these examples, and, of those who did recognize that something was wrong, less than half correctly diagnosed what the problem was.
Comparison with spring 2010 assessment

As mentioned in the beginning of this report, this assessment was essentially a “repeat” of the assessment run last spring (spring 2010), and a primary goal was to determine the impact of a mandatory orientation session and optional professional development workshops—both for instructors of English 1100 and 1200—on student performance in the areas listed above. Some comparisons are provided below:

	Overall Comparison
	

	Spring 2010

· 60% correct identification
· 44% entirely correct rewrites
· 28% partially correct rewrites 
· 1.9 rewrite errors per quiz
· 1.7 successful revisions per quiz
	Spring 2011

· 62%  correct identification
· 31% entirely correct rewrites
· 43% partially correct rewrites 
· 1.9 rewrite errors per quiz 
· 1.7 successful revisions per quiz



	Average # of errors per post-test by type
	Spring 2010 
	Spring 2011 

	1. Improper Paraphrase--Wording or Structure Too Close to Original
	0.41
	0.34

	2. Improper Paraphrase--Meaning Changed Too Significantly 
	0.02
	0.03

	3. Improper Direct Quotation
	0.14
	0.24

	4. Insufficient or Improper Information for In-text Citation
	0.51
	0.48

	5. Misused, Misplaced, or Missing Punctuation Involving Parenthetical Citation
	0.60 
	0.31

	6. Misused, Misplaced, or Missing Punctuation Involving Direct Quotation
	0.20 
	0.43


	Average # of revisions per post-test by type
	Spring 2010 
	Spring 2011 

	1. Sufficient Restructuring or Rewording of Paraphrase
	0.04
	0.12

	2. Effective Addition of Signal Phrase or Attribution to Author/Source
	0.87
	0.82

	3. Effective Removal of Improper Quotation Marks
	0.24
	0.20 


In short, this most recent assessment appears to reveal that the actions taken in response to the assessment in spring 2010 had very little impact on student performance on the abilities as measured by this quiz. Numerous writing assessment specialists have rightly called into question the validity of a quiz/test as a measure of writing abilities (see Elbow and Bizzell; Camp; White), and there are several shortcomings in the design of this most recent assessment that make determining the effect of the meetings and workshops very difficult (for instance, because attendance at the workshops was optional, attendance was not kept, and thus there was no way to compare/contrast student performance in classes whose instructors attended the workshops versus those who did not); nonetheless, the results suggest that more direct intervention in the curriculum of English 1200 might necessary to help students understand and more effectively implement methods of integrating secondary sources into their writing.
Recommendations

This assessment suggests that the improvement desired by instructors and administrators of the Writing Foundations (English 1100 and 1200) courses was not accomplished through the actions taken after the spring 2010 assessment. More must be done to ensure that, in the future, our students are able to recognize when source-use problems occur at least 70% of the time. Additionally, future assessments of the abilities measured by this kind of source-use test should aim for a higher number for entirely correct rewrites: While we want to know if students are able to revise on some level, what we ultimately want students to do is to revise with complete effectiveness. Some important recommendations follow.
1) Instructors should continue to provide students with multiple opportunities to read examples of properly paraphrased, quoted, and cited source material. Seeing examples of proper paraphrases, direct quotations, parenthetical citations, and the like will help to raise the rate of correct identification above the 62% reached in this AY’s post test. The composition program and its instructors should aim for a success rate of 70% or higher when source-use is assessed again in spring 2013. 
2) In addition, devoting greater class and homework time to having students review and revise source use in their own and their peers’ writings will further develop students’ abilities to successfully complete steps 2 and 3 of Rowan and Harris’s progression. The composition program and its instructors should aim for a 60% or higher rate of entirely successful revisions when source-use is assessed again in spring 2013. 
3) As an important step toward the goals identified in #1 and #2, instructors should be asked to provide many more opportunities for students to practice paraphrasing. To make this paraphrasing practice most meaningful to students, instructors should ask that the students paraphrase sources that they plan to use in their assignments for the class. For instance, instructors might ask students to bring copies of several sources for their current research project to class and then to practice paraphrasing and citing passages from those sources. Classmates might check each others’ work. If in-class time is difficult to find for this purpose, instructors might ask students to write these paraphrases of portions of their sources prior to class and bring both the sources and the paraphrases to class. A workshop could then be conducted on the paraphrased materials, with students helping their peers to alter both the wording and the underlying structure of the original passages.
4) Additional professional development sessions on strategies for teaching paraphrase and source use should be provided, and instructors should be strongly encouraged (if not required) to attend.

5) In response to the persistent difficulties that students have in understanding and practicing paraphrase, the Composition Program should develop an online tutorial that instructors can have students complete in class. Teachers should be instructed to have their students to complete this tutorial for credit in their 1200 courses, preferably early in the semester so that the material included in it can be referenced as students engage in further practice of paraphrasing for their course assignments. 
6) Faculty teaching English 1200 should be instructed to include specific instruction in punctuating quotes and citations, providing students with specific times to edit their own work for these areas. Bracketing editing time from time spent ensuring that a passage is paraphrased effectively, quoted verbatim, or cited fully can help students learn how to manage the many aspects of secondary source use in writing. Presenting and reviewing numerous examples of research-based writing that includes effectively punctuated quotations and citations will also help students begin to internalize these conventions. 
7) The percentage of overall errors involving insufficient information for in-text citation discovered in this assessment suggests that 1200 instructors need to continue to ensure that students understand what citation does for readers, what kinds of information are necessary for a citation to successfully reference an outside source, and how to integrate this information into their research-based writing. The Writing Foundations program should develop an online module for students, and instructors should require students to complete it early in the 1200 course.
In addition to the recommendations for instructional practice and professional development, at least two important recommendations for future assessments can be derived from this assessment:

1) Future assessments should draw on actual, authentic student writing to assess students’ abilities to use sources in their writing. As a many writing assessment experts have demonstrated, quizzes and tests of writing “seem an inadequate representation of students’ likely experiences with writing, past or future, or with the skills and strategies called upon in those experiences” (Camp 108). The Writing Foundations program is moving toward this goal: we are piloting a portfolio-based assessment process in the spring of 2013. Using actual samples of student writing to determine how effectively they can use and integrate sources will provide a more accurate picture of students’ abilities before and after English 1200. 

2) More careful tracking of variables (for example, which students have completed the online modules recommended above)  is necessary to determine the impact of actions taken in response to assessment results.
APPENDIX E
Assessment Tool/Quiz and Assessment Rubric
Using Sources and Avoiding Plagiarism Assessment, Spring 2010 and Spring 2011
Tool/Quiz

Instructions: 
1. Read each original source and then assess the way the original source is used in the passage that follows. If the quotation or paraphrase and the accompanying citation are used appropriately, check Acceptable. If they are not properly used, check Unacceptable.

2. For each use that you believe is unacceptable write an acceptable revision in the space provided.
1. Original Source:
These two minds, the emotional and the rational, operate in tight harmony for the most part, intertwining their very different ways of knowing to guide us through the world. 
—From page 3 of the book Emotional Intelligence by Daniel Goleman
Use of Source:

According to Daniel Goleman, two different minds, one emotional and one rational, function in close harmony and mix their different ways of knowing to help us through the world (3).

__Acceptable
__Unacceptable
Rewrite (if applicable):

2. Original Source:
These two minds, the emotional and the rational, operate in tight harmony for the most part, intertwining their very different ways of knowing to guide us through the world. 
—From page 3 of the book Emotional Intelligence by Daniel Goleman
Use of Source:

Humans have more than one kind of mental approach to the world. We typically act under the influence of both logic and emotions. “These two minds, the emotional and the rational, operate in tight harmony for the most part, intertwining their very different ways of knowing to guide us through the world.”

__Acceptable
__Unacceptable
Rewrite (if applicable)
3. Original Source:

By applying protective wood lacquer in specific patterns, bowling center operators can substantially improve (or ruin) even a novice bowler's game. A thick application down the middle of the lane, for instance, with drier boards along the gutters, will help nudge wayward balls back toward the sweet spot. Lanes with a dry center and oiled edges, in contrast, are notoriously hard to play.
—From page 12 of a New York Times article, "Every Man a Kingpin," by Tom Zeller 


Use of Source:

By applying wood lacquer in specific patterns, Tom Zeller observes, "bowling center operators can substantially improve (or ruin) even a novice bowler's game" (12). 

___Acceptable
___Unacceptable
Rewrite (if applicable):
4. Original Source:
Despite their diminutive stature, the world's microchips levy a high toll on the environment. From an unprecedented analysis, researchers have found that the creation and use of a single 2-gram chip requires at least 72 grams of chemicals, 1.6 kilograms of fossil fuel, and 32 kilograms of water.
—From page 309 of a Science News article, "Hidden Costs," by Jessica Gorman

Use of Source:

According to an unprecedented analysis, "the world's microchips damage the environment" (Gorman 309). 

___Acceptable
___Unacceptable
Rewrite (if applicable):

5. Original Source:
Despite their diminutive stature, the world's microchips levy a high toll on the environment. From an unprecedented analysis, researchers have found that the creation and use of a single 2-gram chip requires at least 72 grams of chemicals, 1.6 kilograms of fossil fuel, and 32 kilograms of water.
—From page 309 of a Science News article, "Hidden Costs," by Jessica Gorman


Use of Source:

According to recent research, large quantities of chemicals, fossil fuels, and water are needed for the manufacture and use of microchips, so their environmental impact is surprisingly high (Gorman 309). 

___Acceptable

___Unacceptable

Rewrite (if applicable)
Appendix B: English 1200 Assessment Rubric

A. Identification of Source Use Problems

1. # of Correct Identifications (Acceptable vs. Unacceptable): ___________
2. # of Incorrect Identifications (Acceptable vs. Unacceptable):___________
B. Correction of Source Use Problems

1. # of Entirely Correct Rewrites: _______

2. # of Entirely Incorrect Rewrites:_______

3. # of Partially Correct Rewrites:________

4. # of Rewrites not Attempted:________

C. Types/Number of Errors in Rewrites

	Type of Error
	#

	1. Improper paraphrase—wording or structure too close to the original
	

	2. Improper paraphrase—meaning changed too significantly from the original
	

	3. Improper direct quotation
	

	4. Insufficient information for in-text citation (page # or author’s name missing, etc.)
	

	5. Misused, misplaced, or missing punctuation involving parenthetical citations.
	

	6. Misused, misplaced, or missing punctuation involving direct quotations.
	

	Total Errors
	


D. Types/Number of Effective Revisions in Rewrites

	Type of Revision
	#

	1. Sufficient restructuring/rewording of paraphrase to avoid plagiarism
	

	2. Effective addition of in text citation information
	

	3. Effective removal of improper quotation marks
	

	4. Effective addition of direct quotation
	

	5. Correction of misplaced, misused, and/or missing punctuation involving in-text citations
	

	6. Correction of misplaced, misused, and/or missing punctuation involving direct quotations
	

	Total Revisions
	


